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Abstract
In this research, the eff ects of emotional intelligence on the academic procrastination and 

locus of control  tendencies of a group of university students are investigated. Th e sample 

of this study consists of 435 university students including 273 female students and 162 

male students who were randomly selected from the population of Selçuk University 

students. Th e age range of the students varies in between 17-21 years old and the mean 

age is 20.19 years old. A personal information form, the Emotional Intelligence Scale, the 

Academic Procrastination Scale and the Locus of Control Scale were administered to the 

sample. Research findings show that the sub-scales of the Emotional Intelligence Sca-

le, adaptability and coping with stress, are highly correlated with the students’ academic 

procrastination tendency scores (p < .05). Secondly, it was found that the two sub-scales 

of the Emotional Intelligence Scale, adaptability and general mood, could significantly 

predict the students’ locus of control scores (p < .05). Lastly, a negative correlation was fo-

und between emotional intelligence skills and both academic procrastination (p < .05) and 

locus of control (p < .01). Th e results were discussed in the light of the related literature. 
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Th ey may say “I will certainly begin next Monday.” Th e term procrasti-

nating used for this and similar expressions are defined as procrastina-

ting or postponing responsibilities and decisions as a typical situation or 

behavioral characteristic (Milgram, Mey-Tal, & Levision, 1998). Proc-

rastination is the instance of postponement of the works and tasks that 

are better to be done today until the following day. Individuals’ postpo-

ning their duties and responsibilities, and not being able to begin a work 

with the aim of completing, can be regarded among the most typical 

and frequent incidents of procrastination (Dryden, 2000). 

An individual who says “I never procrastinate” is answering at social 

approval level and certainly there are things he/she procrastinates in his/

her life. Procrastination is the universal weakness of people and a prob-

lem of arranging oneself in this way (Senecal, Koestner, & Vallerand, 

1995). It is stated in the literature that 70% of university students have 

procrastinating behaviors (Ellis & Knaus, 1977), %50 of those procras-

tinates their academic responsibilities at least in a half of their times and 

%38 of those rarely procrastinates (Solomon & Rothblum, 1984).

Academic procrastination which can be named as refl ection of daily post-

ponement to school life is defined as to delay duties and responsibilities 

related to school, or to save them to the last minute (Haycock, McCarthy, 

& Skay, 1998). Procrastination behavior occurs as not completing the gi-

ven assignments or delaying preparation for examinations (Beck, Koons, 

& Milgrim, 2000). Generally, such behaviors are much more common 

among the students who were graduated from high school and have just 

entered university (Kachgal, Hansen, & Nutter, 2001; Lee, 2005).

Th e behavior of students who procrastinates their academic responsibi-

lities is a phenomenon related to learning. During a newly learned sub-

ject or lesson, if the internal motivation and profound learning integ-

rate, the subject will be completely learned and the student will master 

the subject. Th us interest, pleasure, enjoyment, and desire to learn more 

in terms of the material learned/studied profoundly will increase. Ho-

wever, subjects studied or learned superficially are procrastinated more. 

Th ey do not enjoy learning the simple and easily perceived subjects. 

Th erefore, students procrastinate due to restless and unpleasant emoti-

ons experienced during superficial learning (Orpen, 1998).

Academic procrastination is thought to be related with emotional intel-

ligence (EQ), an individual’s ability to understand, feel, administer, and 

guide his/her own or others’ emotions (Goleman, 1999). Bar-On expla-
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ins EQ in five main branches: Intrapersonal, interpersonal, adaptation, 

coping with stress and general mood (Stein, & Book, 2003).

In the literature, there are some diff erences between intrapersonal in-

dividuals and interpersonal individuals in terms of academic success, 

self-motivation, time management, and personality (Beck et al., 2000; 

Dağ, 1991; Shapiro, 2002; Yeşilyaprak, 1993). Th e starting point of the 

idea was the thought that there may have been a relationship between 

the compounds of EQ and internal locus of control. 

Internal locus of control is “the tendency of the individual to perceive 

events, good or bad, that aff ect him/her as the results of his/her own 

abilities, features, and behaviors, or the results of outer powers like for-

tune, fate, and the others” (Dönmez, 1986). Th e locus of control was 

first introduced by Rotter. According to Rotter, the individual acts in 

a certain way with an expectation from that behavior. Th ere is a value 

of the result expected from this behavior (Cüceloğlu, 1996). Th ere is 

a positive relationship between academic success and internal locus of 

control (Dağ, 1991). Students who show internal locus of control ten-

dencies know that their academic success depends on themselves and 

pay more attention to every information in order to reach their target 

(Burger, 2006). Th erefore, these students use time better and exhibit 

more constructive reactions against preventions (Yeşilyaprak, 2004).

Emotional intelligence is one of the common study areas in academic li-

terature in terms of human relations (Brackett, Mayer, & Warner, 2004; 

Deniz, Öztürk, & Hamarta, 2007; Deniz & Yılmaz, 2006; Fernandez-

Berrocal, Alcaide, Extremera, & Pizarro, 2006; Göçet, 2006; Lopes, Sa-

lovey, & Straus, 2003; Palmer, Donaldson, & Stough, 2002; Salovey & 

Mayer, 1990; Wing, Schutte, & Byrne, 2006; Yeşilyaprak & Durmuş, 

2007). Emotional intelligence can be defined as “the wise, sensitive and 

useful utilization of emotions by an individual” (Yesilyaprak & Durmus, 

2007). It is an inconstant factor that explains the dominance of indi-

vidual over his/her emotions and that explains how an individual may 

utilize his/her emotions in a more productive way (Konrad & Hendl, 

1997). Experts report that emotional intelligence is an inconstant abi-

lity that can be gained and that can increase in time (Bradberry & Gre-

aves, 2005). Emotional intelligence research demonstrates that emoti-

onal intelligence is taken into account in two approaches. Th ese are the 

ability model and the mixed model. Th e ability model defines emotional 

intelligence as an ability group and emphasizes the importance of emo-
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tional intelligence and the potential utilization of reasoning through 

emotions. Th e mixed model mixes emotional intelligence ability with 

social skills, characteristics, and behaviors and expresses bright hopes in 

regard to success that emotional intelligence can make us reach (Çakar 

& Arbak, 2004).

We learn and assess our and other people’s emotions and react properly 

by refl ecting the knowledge and energy of emotions towards our da-

ily life and work. Th erefore, individuals who can utilize their emotions 

wisely towards the aims that they want to achieve in their work, edu-

cation, or private life and who can achieve these aims may be defined 

as “intelligent in regard to emotions” (Yeşilyaprak, 2001). Researchers 

examine emotional intelligence through several variables. Some of those 

are emotional intelligence and overcoming the stress (Deniz & Yilmaz, 

2006; Gocet, 2006), life satisfaction (Deniz & Yılmaz, 2004; Palmer et 

al, 2002; Wing et al, 2006), anxiety and depression (Fernandez-Berrocal 

et al, 2006) and personality (Lopes et al, 2003).

As a result, it is understood that intrapersonal students are better at time 

management and they react more positively towards hindrances. Th is 

study aimed to examine how university students’ EQs infl uence their 

academic procrastination and locus of internal control.

Method
Sample

435 university students (273 females, 162 males) participated in the 

research. Th e ages of the participants ranged from 17 to 29 years old. 

Th e population of this study was all the students currently attending 

programs at Selcuk University in Konya. 

Measures

Th e Emotional Intelligence Scale, developed by Bar-On (1997, cited 

in Acar, 2001), was used to measure emotional intelligence levels. Th e 

Academic Procrastination Behavior Scale (Çakıcı, 2003) was used to 

gather information about academic procrastination behaviors. Th e Rot-

ter Locus of Control Scale (1966, cited in Dağ, 1991) was used to assess 

students’ levels of locus of control. All of these scales were psychometri-

cally reliable and valid. A demographic information form was developed 

to collect information on the subjects’ ages, faculty and class.
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Procedures

Th e scales were administered by the second and third authors in a single 

session and administration was carried out in groups. 

Results

Regression coeff icient was calculated as .24 as a result of equation of 

five sub-scales of EQ as independent variable. It was discovered that 

the variability in academic procrastination scores stems from five factors 

that have been mentioned, and the degree of their infl uence is 6.2%. 

Th e 5.674 F value came out shows that subscales of EQ aff ect academic 

procrastination considerably, as a whole (p < .001).

 It seems that two subscales of EQ; adaptation (t = -2,29; p < .05) and 

coping with stress (t = -2,47; p < .05) are significantly predictive factors 

for academic procrastination, while intrapersonal, interpersonal, and ge-

neral mood subscales are not (p > .05).

 Regression coeff icient was calculated as .31 as a result of equation of 

five subscales of EQ as independent variable. It was discovered that 

9.9% degree of variability in the locus of internal control stems from the 

five factors that have been mentioned, as a whole. Th e outcome value of  

9,471 F shows that EQ abilities, as a whole, aff ect the locus of internal 

control significantly (p < .001). It seems that of those five abilities, adap-

tation (t = -4,02; p < .001) and mood (t = -1,97; p < .05) are significantly 

predictive factors in the locus of internal control, whereas intrapersonal, 

interpersonal, and coping with stress are not (p > .05). 

A significant negative relationship was found between the academic 

procrastination and the intrapersonal, adaptation, coping with stress, 

and general mood subscales of  EQ. On the other hand, it was discove-

red that there is not a significant positive relationship between academic 

procrastination and interpersonal style. 

Discussion

According the results obtained in the current study, there is a relations-

hip between the subscales of EQ, intrapersonal, interpersonal, adaptati-

on, coping with stress, and mood and procrastination and internal locus 

of control. According to Flett, Blankstein, and Martin (1995), there is 

a positive correlation between procrastination and coping with stress in 
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that procrastination serves as a tool for coping with stress (cited in Ale-

xander, & Onwuegbuzie, 2007). Th is finding seems to support Freud’s 

psychoanalytic theory which explained procrastination for the first time. 

According to the theory, because of incomplete duties and avoidance 

from duties individuals’ ego is threatened and as a result, procrastination 

emerges (Ferrari, Johnson, & McCown, 1995). 

Th e problems of students in regard to school (Ferrari et al, 1995), health 

(Fuschia, 2004), and family (Ferrari, Harriott, & Zimmerman, 1999) 

may cause procrastinating behavior. Individuals who have the ability 

to overcome stress may take measurements to prevent occurrence of 

similar situations during solving their problems and find the power to 

overcome their problems (Türküm, 2002). When these characteristics 

of overcoming stress are taken into consideration, it is expected that stu-

dents overcome their problems without procrastinating. Th ese findings 

support those of the research.

General mood state is important in regard to life satisfaction, self-

acceptance and accepting other people and participation into life activi-

ties. Th is aspect is particularly relevant to optimism. Optimistic indivi-

duals are happy, moderate, and extravert (Vara, 1999).

Researchers found that there is a positive correlation between procras-

tination and anxiety in that as anxiety increases the tendency of proc-

rastination increases as well. Th at is, anxiety is a predictive factor in 

procrastination (Haycock, et al., 1998; Owens, & Newbegin, 1997; Yo-

rulmaz, 2003). According to the study carried out by Brackett, Mayer, 

and Warner (2004), intrapersonal and academic successes are related 

with each other considerably. 

Interpersonal; empathy, consists of relationships between individuals 

and social responsibilities. According to Knaus (2000), especially in cul-

tures where performance in social environment is significant, how a per-

son uses his/her time is important. Procrastinators always find excuses 

that prove them right. Individuals who tend to procrastinate experience 

problems during establishing meaningful relations with other people 

and during decision making (Balkıs, 2006).

Significant negative relationships have been found between locus of 

control and intrapersonal abilities, interpersonal abilities, adaptability, 

coping with stress, and general mood among university students. Mo-

reover, adaptability and general mood scores among university students 
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significantly predict locus of control. Disharmonic behaviors are more 

common among individuals who have external locus of control com-

pared t o those individuals who have internal locus of control. Phares 

(cited by Senguder, 2006 from 1976) states that external factors cause 

more anxiety (depression, worry). Moreover Baltas (2000) emphasizes 

that internal locus of control is one of the most important characteris-

tics of individuals who have developed emotional intelligence. 

Th e finding of Beck et al (2000) that students who have internal control 

procrastinates less, supports the research findings of Jansenn and Car-

ton (1999) that found that students who have internal locus of cont-

rol complete their homework earlier (fulfill their responsibilities) than 

students who have external locus of control and do not procrastinate. 

Th e study of Nilson-Whitten, Morder, and Kapakla (2007) examined 

the relations among locus of control, optimism, and academic success 

of students and found significant relations between academic success, 

locus of control, and optimism. Th e results of the current study are also 

similar to those of the previous research.

As self-respect decreases the tendency to procrastinate increases; there 

is consensus that self-respect is a predictive factor in procrastination 

(Çakıcı, 2003; Solomon, & Rothblum, 1984; Yorulmaz, 2003). Also, 

Baltaş (2000) remarked that having internal control is one of the most 

important features of individuals who have high EQ. 
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